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‘Between Adequacy and Expediency: A Comparative Assessment of the General Studies English Programme in Nigerian Polytechnics and Universities’

Abstract

Using descriptive survey research design, we, in this paper, undertake an assessment of syllabus design and content analysis, to thereby investigate the adequacy or otherwise of the General Studies English Programme, GSEP henceforth, in Nigeria.This paper seeks to develop a framework first for understanding the General Studies English Programme in Nigeria and then makes proposal for reconfiguring the programme; what should constitute the programmatic areas of language teaching and learning in English as second language setting, particularly in Nigerian universities; why such should be included in the GSEP language curriculum; and how it can be incorporated into General Studies English Programme, GSEP. Specifically we focus, for this investigation, on Nigerian Polytechnics and Universities to comparatively probe the academic and post-graduation utilitarian value or relevance of the present GSEP syllabus design and implementation across institutional settings. In a sense both institutional types, Polytechnics and Universities; produce the much required and needed manpower in Nigeria. However, while the former produces middle level manpower the latter is saddled with the responsibility of production of high level manpower. Can these differing institutional goals therefore impact on the GSEP syllabus design and implementation? Or could we re-design a ‘one-in-all  GSEP syllabus’ for both institutions that will satisfy both the students’ academic and post-graduation life expectations even though  graduates of  these institutions are neither placed at par by employers of labour nor even by the Nigerian government and are therefore not deemed as holding equivalent academic qualifications by universities? Study finding indicates that comparatively speaking the presently implemented GSEP modules in Nigerian Universities may perhaps fall short of the needed tools and skills and could hamper students’ academic and post-graduation life as it does not offer the necessary skills which post-graduation life or even academic  needs require. We draw conclusions to the very urgent need for a radical re-appraisal and urgent need for management of the General studies programme in Nigerian institutions-particularly the General studies English Programme in Nigeria.
Key-words: General Studies English, Syllabus design, academic and post-graduation expectations. 
Introduction
The English language predates Nigeria as a sovereign nation and indeed the language has become areal Nigerian artefact (Adekunle1985).Notwithstanding its long history and use in Nigeria, sadly the teaching of the language has gravitated between adequacy and expediency, while for instance specialised centre for teaching and learning French in Badagry-Lagos, Arabic at Ngala, Borno State and Nigerian languages in Aba-Nigeria have been funded by the government of Nigeria, none even within any Nigerian university focuses on English. More a case of familiarity which breeds contempt. Yet the primary aim of funding the French, Arabic and Nigerian languages is, apart from defraying the huge cost of expended on the one year abroad for the first two languages, also to have within Nigeria, at a minimal cost and with less logistical outlay, a language centre where total acculturation or immersion of the learners into the languages.
It is appropriate now more than ever before for a new regime of funding languages, English especially in Nigeria. Nigerian universities would do well to explore the viability of setting up Centres for Research in English and Applied Linguistics aside the department of English they run. The Nigerian English Studies Association should be at the vanguard of this challenge. English serves numerous roles in Nigeria, serving not only as a contact language between Nigerians who necessarily require to interact among themselves but also as the medium of communication between Nigerians and the international community in addition to it serving also as the language of administration, education, politics, commerce, and law. English is also a second language in Nigeria; individual Nigerians, as well as the different classes and ethnic groups, with differing backgrounds and education, demonstrate variable competencies in the language.
Because the English language plays a much more domineering role in education (Banjo 1996, Akindele and Adegbite 1999, Ajulo 2006 etc)and this has occupied the most space within which it has been researched and/or continues to be studied, a huge gap in researching its funding as well as management as a resource has been left sadly and unconsciously unattended to over the years. But this should have been the growth pole of research in English in Nigeria.
The plethora of research on English centred on usages and command of Nigerian is, without a doubt, justified if the total number of Nigerians speaking and using the language, although with different abilities in it, is projected, for instance, Crystal (1997:59)uses Nigeria’s 1995 population and projects that 43,000,000 out of a total population of 95,434,000 functionally uses the English language. Nigeria’s population stands today at well above the official 2006 census population of 140, 431,790 (Federal Republic of Nigeria Official Gazette, 2nd February, 2009) so the figure of Nigerians with abilities in English, would be safe to conjecture, may be in the region of 72,000,000. A remarkable growth indeed. 
Yet without a robust and literate workforce it is impossible for Nigeria to attain the millennium development goal of being one of the top 20 economies in the world by 2020. But the question is: what is Nigeria’s literacy rate, and is there any link between the literacy rate and the growing numbers of Nigerian users of English?
Nigeria’s literacy rate as at 2005 combined male and female between ages 6-above 50 years was 56.7%, extrapolated from a total population of 106,524,392,excluding children below the age of 6,some of whom apparently may be literate considering the early start of children at schools, crèches, kindergartens, etc. from parents both of whom work. The literacy rate of 56.7%, however, masks the deep seated level of illiteracy of people, especially children even with education.; also have increased not only from 41%, in 2003, to 52%,in 2008, the number of illiterate young Nigerian women even after six years of schooling but illiterate adults who similarly have increased to over 35 million from 10 million in 1990 (UNESCO 2012: 97).
Since English is the key to an efficient literacy and social and occupational mobility in Nigeria this thereby requires that the country’s education system produces a population thoroughly communicatively competent citizenry in the English Language. Table 1 below profiles other salient percentages and figures.
Table 1: Nigeria’s Literacy Rate among Male and Female Population
	Age Group
	Male
	Literacy Rate (%)
	Female
	Literacy Rate      (%)
	Total
	Literacy Rate (%)

	6 - 9 yrs
	7,786,622
	43.7
	7,489,700
	40.2
	15,276,322
	42.0

	10 - 14 yrs 
	8,343,059
	79.6
	8,018,444
	74.7
	16,361,503
	77.2

	15 - 19 yrs
	6,938,592
	82.6
	6,910,361
	67.9
	13,848,953
	75.0

	20 - 24 yrs
	5,741,218
	79.7
	5,656,509
	56.5
	11,397,727
	66.5

	25 - 29 yrs
	5,206,199
	76.2
	5,164,157
	49.4
	10,370,356
	61.5

	30 - 34 yrs
	4,310,713
	70.7
	4,419,669
	38.6
	8,730,382
	53.9

	35 - 39 yrs
	3,259,415
	68.2
	3,707,974
	35.8
	6,967,389
	52.7

	40 - 44 yrs
	2,710,906
	60.5
	3,106,233
	27.0
	5,817,139
	44.2

	45 - 49 yrs
	2,398,133
	59.8
	2,567,356
	23.7
	4,965,489
	43.9

	50+ yrs
	6,550,636
	40.9
	6,238,496
	14.6
	12,789,132
	28.9

	Total
	53,245,493
	47.7%
	53,278,899
	47.8%
	106,524,392
	56.7%


Source: National Bureau of Statistics and UNESCO 2006
Nigeria, with over 600 indigenous languages (Ethnologue 2014) no doubt is about the most multilingual country in Africa. However, the English language, as well as its accompanying culture, continues to play dominant roles in Nigeria, her grip on the country and different sectors of life not only being firm but guaranteed a near absolute permanence perhaps none other indigenous language has or might have. It is a country with a landed area of about 923,768 sq km (356,669 sq miles).Nigeria shares a land border of 1,500 kilometers with the Republics of Niger and Chad in the North, about 1,000 kilometers border with Benin Republic in the West, 1,700 kilometers with Cameroon in the East and has 700 kilometers of Atlantic coastlines. 

Aside English, French and Arabic languages similarly play prominent roles in the country too just as it does in neighbouring West-African countries, what  is responsible for this , no doubt is shared geography and history of Nigeria with other West African countries. Therefore, languages hold a prime place in Nigeria’s international relations. The relationship between Nigeria and her other neighbouring West African countries has always occupied a central place in the consideration of Nigeria’s prosperity, national development, cultural, political and educational as well as  security and external relations. 

There is a huge market, presently unexplored and manifestly unexploited, for exporting indigenous languages of Nigeria, such as Hausa, Kanuri, Fulfude, Yoruba, Igbo especially, due in part to Nigeria’s gross underfunding of  the development and marketing of her own linguistic resources. Quite saddening is the abysmal neglect of successive Nigerian governments to invest on languages particularly the English language, the major vehicle of communication between various Nigerian ethnic groups but also between Nigeria and her other neighbouring West-African countries even in the face of internationalisation.  
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Figure 1: Map of Nigeria showing Principal Linguistic Groups
Nigeria’s national development, security and external relations is no doubt affected by developments and activities in the neighbouring countries of Benin, Niger, Chad, Cameroon, and Equatorial Guinea where French and Arabic languages features specifically. 

And it is in order to foster national integration and cohere the diverse ethnic nationalities, that successive governments in multilingual Nigeria have encouraged Nigerians to learn English (French and/or Arabic) and at least one of the three ‘major’ languages: Hausa, Igbo and Yoruba- the legislated ‘Big Three’, 3B, or, ‘Major 3’, 3M. This is even enshrined in Section 55 of Nigeria’s 1999 constitution, as well as National Policy on Education, National Cultural Policy, etc. and this has been consistently practiced as government policy. However, this constitutional provision intended to help manage the diversities of Nigerian peoples’ groups also paradoxically sadly encumbers the very process it was meant to aid. It introduces and maintains the categorization of Nigerian peoples along two broad but defective axis of ‘majority’ versus ‘minority’ groups, culture and language speakers. 

Scholars of Nigeria’s relations with its neighbours have long asserted that the prosperity, national development and security of every African state is intertwined with the prevailing conditions in the contiguous countries. It is in this wise that the ‘legislation’ and/or encouragement of successive Nigerian government to her citizens to learn /acquire English /French and or Arabic and at least one of the three ‘major’ languages: Hausa, Igbo and Yoruba- aimed to improve relationship between Nigeria and neighbouring West Africa countries is vital to her national security. Aside French and/or Arabic, Hausa and Yoruba is also spoken in the neighbouring countries of Benin, Niger, Togo, Chad, Cameroon, Ghana, and Equatorial Guinea.
Education in Nigeria, Language in Education and the National Policy on Education

Although formal western education was first introduced to the people of Nigeria beginning with the coastal areas by Portuguese merchants in the 15th century, however,1842, marked the onset of aggressive Christian evangelisation and it had significant educational impacts upon Nigeria. The ‘civilizing’ Christian missions such as the Wesleyan Methodist Church, Church Missionary Society, the C.M.S, the Roman Catholic Mission and others who brought Christianity charted different strategies as to how to facilitate first, the memorization and understanding of the Holy Bible, and subsequently, for the spread of Christianity. This invariably implied education of some sorts for their Nigerian converts to be able to read and write and be involved in aggressive conversion of the supposed heathens.
Education in Nigeria, however, by 1872, was to become a priority of the colonial government, as it made available the sum of £30 to the C.M.S, the Wesleyan Methodist as well as the Roman Catholic missions to support their educational activities. This grant was aimed however at controlling what to teach in those schools, and in what language it should be taught, as in how/who to teach, as well as at what costs it was to be taught. Also, of course, this grant-in-aid also was directed to help in the supervision, evaluation and/or monitoring of the education system by the colonial government. The grant was to be increased, in 1877, to £200 per year to the three missions thereby taking education directly out of the hands of the Christian missions. The C.M.S, Wesleyan Methodist and the Roman Catholic missions were the three Christian missions directly involved in educational activity in the country then (Fafunwa, 1974). 
Aside this system of funding–and albeit indirect take-over of education via funding provision-the colonial government also promulgated various educational ordinances in 1882, 1887, 1916, 1925, 1926, etc. in order to ‘regularise’ the educational system in Nigeria. While the 1887 education ordinance marked the beginning of the policy of using indigenous languages by granting them recognition as languages in schools, although the English language maintained its role and hold both as official and language of administration. However, the 1946 Richard Constitution reinstated English as the official language while in Northern Nigeria it accorded Hausa recognition as legislative language. Hausa was to function along with English as the language of law and the regional languages were conferred recognition by the 1954 constitution. Article 114 section 1 of the 1954 constitution recommended, in Southern Nigeria, the use of English as both a national and official language and as the regional official language; and prescribed, as the regional language of the North, Hausa, however, with the proviso that documentation in English language is more valid when conflicts of interpretation occur. Since then every Nigerian constitution has directly guaranteed English an obsessive hold to serve in domains such as administration, communication, education, etc. 
The 1946 Richards Constitution divided the country into three regions – North, West and East, and further made provisions for each of the regions to have a regional assembly while the Macpherson Constitution of 1951 empowered each of the three Nigerian Regions to pass laws on education, health, agriculture and local government. The move towards establishing a national policy on education in Nigeria began the following initiatives: the Western Regional Government, in 1955, launched the Universal Primary Education, UPE, programme followed by the Eastern Regional Government, in 1957, while the progarmme was launched nationally in 1976.
And in the continuing search for an indigenous Nigerian driven policy to guide the education system, numerous conferences were held, notable amongst which were the 1969 Lagos National Curriculum Conference and the National Seminar of 1973 which led to the publication of the National Policy on Education in March 1977.The National Policy on Education has been variously revised in 1981, 1989, and 2004.
The system of education Nigeria operates is composed of early childhood/pre- primary school for children ages 2-5years; basic/ primary and junior secondary education: primary education for 6-11years old; secondary education which is further composed of junior secondary and is of 3 years duration, and senior secondary also of a duration of 3 years; the products of these earlier tier of education then proceed for tertiary education-for at least 3 years depending on entry qualification. Nigeria’s system of education also makes provision for mass literacy, adult and non-formal education; science, technical and vocational education; open and distance learning education as well as for special education.
Thus, the entire method of instructions in primary, secondary and tertiary education is implemented in the English language. Figure 2 below graphically present the level/tier in Nigerian education, the chronological age, and language in education policy.
	Level/Tier of Education
	
	
	Age
	Language in Education

	

	1. Early Childhood/Pre-primary
	
	
	2-5years
	Mother Tongue (Indigenous languages)
	

	2. Basic education:

                          Primary                                          

                          Junior Secondary
	
	
	6-11years
	English
	

	3. Secondary education: 

                        Junior (3 year duration) and 

                        Senior (3 year duration)
	
	
	11-16 years
	English
	

	4.  Tertiary education

5.   Mass literacy, Adult and Non-formal Education 

6.   Science, Technical and Vocational education

7.  Open and Distance Education  

8.  Special Education.
	
	
	16-23 years
	English

English and     Indigenous languages 

English

English 
English 
	

	
	
	
	
	
	


Table 2:The level/tier in Nigerian education, chronological age, and medium of instruction
Source: National Policy on Education 1977,1981,1989,2004
Paradoxically, notwithstanding the fact that the entire school system in Nigeria’s primary, secondary and tertiary education is implemented in the English language, the products of these school system have been generally acknowledged as being communicatively handicapped in English. There is indeed an acknowledged declining standard in English in both academic and occupational contexts in Nigeria. And this has neither been helped by the very long history and use of the English language nor its teaching as a subject at various academic contexts in Nigeria; oft mentioned are educated Nigerians, taught in English almost exclusively and products of higher education in Nigeria, whose command and efficiency in English is less than adequate.
The General Studies Use of English Programme, GSEP, in Nigerian Tertiary Institutions
Arising from the deficient backgrounds in English that students, who had even passed the secondary school English, bring to institutions of higher learning, a felt need arose to mitigate these deficiencies via designing a micro-language programme, both remedial and developmental in orientation and implementation. Secondary English cover areas such as oral English, Grammar, Composition, Comprehension, and aspects of literature and this sadly is the same ground that GSEP in universities also focuses on-except with the addition of the four language skills of speaking, writing, listening and reading.
Thus, the General Studies English Programme, GSEP henceforth, evolved in the 1960’s in tertiary institutions in Nigeria and today operates in all institutions of higher learning.
Babatunde’s (2009) study on evaluation of GSEP texts (he uses the term USE) is insightful for many reasons: one, he profiles GSEP texts from eight institutions in Nigeria, 2 polytechnics and 6 universities, two, using his evaluation criteria for course texts, we can also glean not only the content areas but the present contexts for implementing GSEP in Nigeria. In his own words:

The evaluation was done with the aim of deciding whether or not the course books “can save learners” from the deficiencies imposed on the teaching of USE by the contextual variables…. that the syllabus is properly covered and that exercises are effective and adequate.

However, he fails to demonstrate how he evaluated whether ‘the syllabus is properly covered’ and he measures or could measure that the GSEP ‘exercises are effective and adequate’ and specifically which exercise, grammar, comprehension, etc.?
	
Criteria
	1(15)
	2(10)
	3(10)
	4(10)
	5(20)
	6(20)
	7(15)
	Total

100

	LAUTECH     A
	7
	4


	6
	7
	9
	11
	8
	52

	OAU B
	8


	5
	7
	7
	12
	11
	10
	60

	FUTA C
	6


	4
	5
	6
	9
	12
	8
	40

	UNILORIN D
	11


	7
	7
	6
	13
	13
	12
	70

	FEP BIDA          E
	8


	7
	6
	6
	11
	11
	11
	60

	UI F
	8


	7
	7
	7
	14
	14
	12
	69

	KWARA POLY G
	7


	5
	6
	6
	11
	11
	11
	57

	UNILAG H
	10


	7
	7
	7
	12
	14
	12
	69


Source: Babatunde (2009)

From Babatunde (2009) we can establish: 

a. What GSEP the course books are making available to be learned
b. What the GSEP course books are not making available to be learned

c. Methodology (of teaching and examining GSEP)promoted by the course books
While much research attention have been focused on the offerings of GSEP course texts such as Speech or Oral English, Grammar, Composition, Comprehension, and the four language skills of speaking, writing, listening and reading, fewer yet are investigations into what the course texts do not make available to be learnt and much rarer are investigations on the appropriate teaching methodology, general administration and examination of the course. So we leave out consideration of (a),and centre our study henceforth on (b) and (c).
GSEP aims to improve students’ communicative competence by reinvigorating their learnability of English structures as well as to enhance their academic English mastery.
It does seem that GSEP as operated today in Nigerian universities especially has lost relevance and requires an urgent re-organisation. The NBTE designs the GSEP curriculum for the Polytechnics to implement whereas NUC leaves this all important task to individual universities; GSEP as operated today varies from one university to the other. We shall take up this point subsequently. 
But before turning attention to our proposal for re-orienting the GSEP we should first consider the larger picture of the clientele of the programme: Nigeria’s tertiary institution and other salient factors therein. Table 3 below summaries some basic information about tertiary education in Nigeria. 
Table 3: Nigeria’s Tertiary Institution, Esteem and Other Salient Factors 

	
	

Universities
	Polytechnics
	Colleges of Education
	
	

	Degrees awarded
	B.A/B.Sc., M.A/M.Sc., PhD
	HND
	NCE
	
	

	Participation on national service
	NYSC
	NYSC 
	----
	
	

	Programme duration
	At least 5 years
	Same as Universities
	3 years
	
	

	Reward System:Nigerian Federal and State civil services
	Higher
	Lower than University graduates
	Lower than University  and Polytechnic graduates
	
	

	Student Entry Qualification
	Five/Six O Level Credits: English and Maths inclusive
	Four O Level Credit: English and Maths inclusive
	Four O Level Credit: English and Maths inclusive
	
	

	Lecture Corp and Esteem /Status
	Professorship as peak,more prestige
	Chief Lecturer as peak ,less prestige
	Chief Lecturer as peak,less prestige
	
	

	Esteem of Degree/Certificate
	Very 
	Less
	Almost none
	
	

	
	
	
	
	
	

	Medium of Instruction
	English
	English
	English
	
	


It is necessary to further show the broad picture of the clientele of GSEP by commenting on higher education in Nigeria.
There are 87 public Universities in Nigeria: 47 Federal, 40 State and 20private universities.13 of the 87 are Universities of Science and Technology, 2 Universities of  Education,3 Universities of Agriculture, 2 Defence/Security Universities; and 1 Petroleum University. The Polytechnics or Colleges of Technology and Monotechnics are also tertiary level institutions in Nigeria for the training of technicians/technologists. Yakubu (2003) gives one hundred and six (106) Polytechnics/Monotechnics as accredited and recognised by the National Board for Technical Education, NBTE. Unlike the Universities, they operate a two-tier programme of studies, for a duration of two years each: the National Diploma, ND, and Higher National Diploma, HND. In between the ND and HND students compulsorily undergo a one year industrial experience attachment and as a pre-requisite for entry into HND programmes. Colleges of Education are, by the provision of the National Policy on Education, also, like the universities and polytechnics, classified as tertiary institutions but they are not constitutionally at par with either. And even the Polytechnics also not being at par with the universities.
A Proposal for Re-orienting the GSEP Curriculum: The Place of the NUC and other stakeholders
Using the General Studies English Programme curriculum of Nigerian Polytechnics designed by the National Board for Technical Education, NBTE, and implemented the polytechnics and the University of Abuja-Nigeria, Centre for Distance Learning and Continuing Education, CDLCE, General Studies English Programme curriculum to comparatively probe the academic and post-graduation utilitarian value or relevance of the present GSEP syllabus design and implementation in Nigeria shows a yawning gap in theory and practice the universities. 
It is this ‘gap’ that one expects bridged in a General Studies English Programme syllabus to be proposed by the NUC. NUC performs oversight functions on minimum academic standards in Nigerian universities amongst other functions just like NBTE over Polytechnics. And NUC in conjunction with universities, polytechnics and Nigeria Education Research and Development Council, NERDC, can develop standard course texts for not only GSEP but other General Studies Courses. 
We believe it is feasible and practicable to have a single structured GSEP for all higher institutions in Nigeria.
There is a basis for this optimism and proposal: in a sense both institutional types-Polytechnics and Universities–produce the much needed manpower in Nigeria. However, while the former produces ‘middle level manpower’ the latter is saddled with the responsibility of production of ‘high level manpower’. Graduates from both Nigerian institutions have the same or very similar academic and post-graduation communicative expectations and requirements. Polytechnics produce middle level manpower while universities produce high level manpower. So can these differing institutional goals, therefore, impact on the GSEP syllabus design and implementation? Or could we re-design a ‘one-in-all  GSEP syllabus for both institutions: even though  graduates of  these institutions are not placed at par by employers of labour nor even by the Nigerian government which does not deem graduates from polytechnics as holding equivalent academic qualifications by universities.
No doubt, the GSEP curriculum is richer, robust, and more rigorous in the polytechnics than in the Universities and spans all the years of studentship within the polytechnics. Here the GSEP runs from National Diploma I and II to Higher National Diploma I and II. We should address this in more details now. 

Although Babatunde (2001,2009) had examined the context-and contents-of teaching Use of English courses in tertiary institutions in Nigeria and has also investigated the contributions of course texts to the maximum involvement of the learners in GSEP 
yet his study has not established the need for a more integrative approach, nor has it prescribed an objective method for proposing a new design and procedure for implementation of an all-inclusive GSEP in Nigerian higher institutions. This is our present task, and, of course, it is ambitious to say the least.

So in order to validate or invalidate our proposal that Nigerian Universities truly implement a more holistic GSEP curriculum based on needs analysis of academic and post-graduation requirements in syllabus design, funded by appropriate agencies and supervised by the relevant stakeholders, we should first investigate the adequacy or otherwise of current GSEP curriculum and course texts in Nigerian universities, and to do this, we have relied on course texts of three Nigerian universities:

a. University of Abuja-Nigeria, Centre for Distance Learning and Continuing Education, CDLCE,-this text is also used for the regular students
b. National Open University of Nigeria’s GSEP Course text: GST 101,Use of English and Communication Skills 1,(2004,revised 2013), written by I.A Olaofe, as well as 
c. The proposed (2010) NUC/UIDLC Collaborative Pilot Module e-Course Team Leader and Project GSEP course text: GES 101: English Language Communication Skills for Academic Purpose written by G.O Adedoja, A Kehinde, O.Adelore and A.Akinjobi for General Studies Programme Unit, University of Ibadan (and proposed for NUC’s recommendation for Nigerian Universities.)
Comparing these texts coverage with NBTE General Studies-Course Specifications for National Diploma and Higher National Diploma Programmes (1999).

Specifically we note the following:

We may as well now exemplify the first point above. Of course, our presentation here is not exhaustive.

What GSEP the course books are not making available to be learned: Below are some modules of the ND and HND ‘Use of English’ programme which are not taken care of at University level.
I. Literary Genres

· What is Literature?

· Literary Genres (Drama, Prose, and Poetry)

· Characteristics of each of 1.2 above

· Literary terms: example, point of view, myth, archetype, denouement, protagonist, antagonist, catharsis, symbolism, theme, setting, style, atmosphere, characteristics, plot, dramatic irony, flashback, etc

· Figures of speech: examples, simile, metaphor, personification, paradox, oxymoron,euphemism,onomatopeia,hyperbole,litotes,pun,alliteration,assonance,etc

· Literary Essay: For each of the set texts,(novels, short stories, play, poems) , the following should be studied: a) theme b)setting c) plot d)atmosphere e)characterization f)style

II.      Oral Composition
· Types of oral composition: Informative, persuasive, entertaining ,educative
· Influence of purpose on developing the subject
· Steps in developing an oral composition
· Defining the purpose
· Selecting the topic
· Framing the subject sentence
· Defining materials for  a-c above
· Drawing up the outline
· Selecting the mode of delivery
· Rehearsing
· Delivery Techniques: Impromptu, Extemporaneous and Memorised text
· Reading from prepared text
· Examine the merits and demerits of delivery techniques 

III. Written Communication

· Components of a business letter

· Distinguish between a memo and a letter

· Different styles of presentation: fully blocked, semi blocked, and indented

· Write different types of business letters, example, application (with and without CV), promotion letter, commendation, queries/replies to queries, quotation/order, congratulations, introductions, etc.

Then ND as well as HND GSEP programme at the Polytechnics is taught and learnt in two streams: Use of English and Communication in English, and these two modules are graduated such that at the ND level most of the backgrounds are laid only for the depth introduced at the HND level.
There is such an urgent need to, for instance, increase the academic weighting of the GSEP in the universities from the current practice of 3 credit units total of 2 credit units in the first semester and 1 credit in second semester to align with the practice in the Polytechnics where it is standard 16 credits from ND1 to HND II spanning the Four years of studentship. The sad fact that some students of English have had to even carry over the course for upward of 2-3 years notwithstanding their studying English is known by most lecturers of English and attested to administratively. So what the fate of social sciences and students in science disciplines on their use(s) and/or abuse(s) of English and its appropriate rules is can better be imagined. More so there are so much more to be covered that the present one year is not sufficient to fully address. Below we graphically present in Table 4 the programme/level and GSEP titles and total credits in the Polytechnics.
Table 4:GSEP in the Polytechnics
	Programme/Level
	GSEP Title
	Programme/Level
	GSEP Title

	
	
	
	

	National Diploma I
	Use of English 1
	Higher National Diploma I
	Use of English III

	National Diploma I
	Communication in English 1
	Higher National Diploma I
	Communication in English III

	National Diploma II
	Use of English II
	Higher National Diploma II
	Communication in English IV

	National Diploma II 
	Communication in English II
	Higher National Diploma II
	Literary Appreciation and Oral Composition

	Total 8 credit Units
	
	Total    8 credit Units
	


Source:NBTE 1999,GSEP 
Methodology (of teaching and examining GSEP) promoted by the course books
We believe it is reasonable to pair the issue of the methodology of GSEP teaching and examination as well as the matter of the appropriate structure and organisation of the General Studies Unit, Directorate or Department. There is an inextricable link between these factors. Yet all the course texts have remained silent on it. 
We begin with the last matter: at the Polytechnic level just like at the University of Abuja, as also in most Nigerian Universities, there is a General Studies Unit/Department or Directorate. These are umbrella terms and we use department henceforth. The department coordinates all the General Studies programmes and is normally headed by a Director or Head of department. Most Universities, due may be for cost rely on drawing staffing for the teaching of General Studies ,GSEP inclusive, from already existing departments, for instance, GSEP courses are taught by staff from the Department of English, departments in the Social Sciences and Sciences like Library and Information Science, History, Philosophy, Geography, Sociology, Political Science, Economics cater for courses in Use of Library, Peace and Conflict Resolution, Computer and Society, Nigerian Peoples and Culture, Philosophy and Logic, and Entrepreneurship, etc. 
The implications are that these General Studies course(s) are taught by such ‘adjunct staff’ in addition to their ‘mother’ department’s courses and responsibilities. This situation has many negative consequences. We list some below:

i. The only reasonable method of examining these General Studies courses, (GSEP, Use of Library, Peace and Conflict Resolution, Computer and Society, Nigerian Peoples’ and Culture, Philosophy and Logic, and Entrepreneurship) is via objective type questions; it being inconceivable to be examined any other way. Some of these General Studies courses or at best not more than one or two or so of them be examined through an essay type question: the most valid, and objective test instrument.

ii. Also foreclosed is effective quality control. While each of the General Studies courses is/would be headed by a Co-ordinator (s) who is/are answerable to the Director, the ‘adjunct teaching staff’ reports to the Course Co-ordinator. Under this regime-type, it should be expected, syllabus coverage may vary so widely amongst lecturers but sadly students are examined via the same method.
iii. It is not unlikely that some staff teach more than one General Studies course- this again adds up to the complexity- and may negatively impact on quality assurance

There is so much to do than the available time to do it. Table 5 below presents the status of GSEP in Nigerian universities. For instance, GSEP in the Universities averages only a paltry 3 credit units: 2 credit units in the first semester and 1 credit in second semester and has to be covered all in one year, specifically in the first one year whereas for the Polytechnic students the same course spans all the Four years of their studentship totalling 16 credits since students obligatorily take 2 credit unit courses in GSEP each semester for the Four years. Little wonder the breath of the syllabus design and implementation and for students’ communicative and grammatical competence.
Table 5 :GSEP in the Universities: B.A/BSc/LLB,MBBS/B.Engr.,etc.,
	Programme/Level
	GSEP Title

	100 Level
	Use of English 
	

	100 Level
	Use of English
	

	200 Level 
	-----
	

	300 Level 
	-----
	

	400 Level
	-----
	

	500 Level 
	-----
	

	Total
	3 Credit Units
	


Source: GSEP UniAbuja, NOUN and Univ of Ibadan 
Administration of GSEP in Tertiary Education in Nigeria
The practice in the Polytechnics is that the NBTE convenes a stakeholders meeting where General studies programmes are discussed and based on needs analysis the General studies programme courses in Nigerian Polytechnics are drawn, assessed and adopted whereby it becomes enforceable as a minimum benchmarking instrument. The NBTE sends to all Nigerian Polytechnics such published General studies programmes with course philosophy, recommended texts-if any, as well as names of General Studies course programmes writers with their affiliations etc. And these General Studies courses are periodically reviewed. Indeed the NUC as a matter of urgency should follow suit. University collaborations has been explored and exploited to the full by NBTE and it may well be time to fall back on the reservoir of goodwill colleagues have formed with NBTE over the years to perform a similar or greater feat in Nigerian Universities. It is attainable. 

Like at the University of Jos-Nigeria, the minimum NUC recommendation is that the General Studies Department should recruits its own staff, although ‘adjunct staff’ can complement in teaching. This should be the standard in all Universities. With this it could be possible to remedy the now globally acknowledged linguistic and communicative embarrassments most graduates of Nigerian institutions exhibits nationally and internationally and second, it could be possible to realistically examine the General Studies programmes via Essay type questions. Also, staffing of the General Studies Department must be adequate, well trained and appropriately re-trained and very competent. The problem of large classes also requires looking into.

Conclusion

Comparing the present GSEP in Nigerian Universities side by side with the Nigerian Polytechnics, our findings indicates that the present GSEP in Nigerian Universities may perhaps fall short of the needed tools and skills by the students and could hamper both students’ academic and post-graduation life. As operated the present GSEP in Nigerian Universities does not offer the necessary skills which post-graduation life or even academic life needs or require.
Clearly needed is a more integrative GSEP approach in higher education in Nigeria.
In conclusion, we agree with the view of Babatunde (2009) that:

Most of the evaluated course books fall short of the requirements of being able to train the learners to have adequate proficiency in the use of the English language for higher education and use after their training in their professions.  

On a last note we acknowledge the penetration and academic rigours of the GSEP course texts writers we have sampled, Olaofe (2004 revised 2013)   and Adedoja, et al (2010)  and  want to state that the integration of video/audio for teaching phonics or sounds of English is clearly a significant first step in multimodal teaching and learning.
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